
 
 
 
 
How we teach Writing 
 
Introduction 
 
At Kilnhurst Primary School we teach exciting and engaging Writing lessons that have one of the following links: 

- Class’ topic 
- Class’ novel 
- Children’s interests 

- Whole school theme (e.g. World Book Day) 
- Class’ educational visit 

 
Inspiration for writing 
 
The teacher may use any of the following to inspire the children to write: 

- A specific audience 
- A specific purpose 
- A book 
- A video clip 
- A poem 

- A picture 
- An object 
- A visit 
- Their topic 
- Children’s interests 

The above is not an exhaustive list and teachers are encouraged to think as creatively as possible in order to motivate 
the children to write.  
 
Planning 
 
Long Term Plan 
 
For long term planning for each year group, see the additional document,’ Genre Progression Map’. 
 
Medium Term Learning Journey 
 
Teachers will plan a medium-term learning journey for each half term, which will be saved on the server at the start of 
new half term. It will contain the genres to be covered; the possible titles to be created; TAP- related objectives (taken 
from the genre progression document) and the spelling, punctuation and grammar objectives that will be focussed in 
each week. An example for one genre for KS1 and KS2 is shown below. The EYFS Medium term planning journey 
example is shown in Appendix 1. 

 
NB. TAP- Type, audience and purpose. 
The length of each writing genre will depend on the children’s familiarity with it, the specific skills to be focussed on 
and the teacher’s judgement. 
 
An example of the 2- weekly cycle used when children are expected to write a more technical piece of non-fiction is as 
follows: 
 

Week Genre Titles TAP objectives SPaG objectives 

27/2/17 
 
 

Persuasion 
(Brochure) 

Indonesia  To be aware of my audience 

 To include persuasive vocabulary 
 To include rhetorical qus 

 To include a quote to add authenticity. 

 To include humour 

 To include alliteration 

 To include parenthesis 

 To include modal verbs 

 To include a colon to introduce 
a list 

 To include inverted commas 

 To include a hyphen 

6/3/17 
 

Day Week 1 Week 2 

Monday Edit independent writing if necessary. 
Analyse text type. 
Begin planning discussion for children’s piece.  

Edit Week 1- Friday paragraph 
SPaG lesson linked to skills required for genre that 
children struggled with. 

Tuesday CT model plan 
Children plan 

Plan independent write- class discussion followed by 
children planning 

Wednesday CT model write 
Children write 

Write part of the independent piece 

Thursday CT model write 
Children write 

Write part of the independent piece 

Friday CT model write 
Children write 

Edit independent writing 



 
When writing a full short story this may be completed over several weeks and only one piece would be expected to be 
produced in this time. In this learning journey, a large emphasis on vocabulary as well as a considerable amount of 
time editing would be expected to be seen.  
 
In addition, there are some genres that could potentially be covered in one week (e.g. one element of a story, 
instructions, diary entries, book reviews) so teachers are encouraged to use their professional judgement in order to 
use lesson time most effectively.  
 
A short-term planning example can be found in Appendix 2. 
 
Should the genre of writing being written require a shorter time than that show above, teachers may adapt their 
planning using their professional judgement to shorten the above process and plan in writing for pleasure sessions 
(See Appendix 3). 
 
EYFS and Year 1 (initially) will complete their writing journey during red and green missions. Red missions will be 
adult lead and green missions will be adult directed (See Appendix 4).  
 
Text Analysis 
 
Children are to analyse several examples of the genre being studied throughout the learning journey. This may occur 
at the start of the new genre in order to identify success criteria or later within an editing and improving session to 
develop vocabulary, for example. Some of these examples could be created by the teacher; however, staff are 
encouraged to expose children to real-life extracts alongside or in place of those which they have written. Any 
examples created by the teacher for the children to analyse should be saved on the staff site to support planning in 
future years. 
 
Oracy 
 
Research has shown the importance of oracy in the development of children’s language, reading and writing skills. As 
such, it plays a huge part within writing lessons. Teachers will ensure speaking and listening opportunities are built 
into every lesson. This may be at the planning stage where children work in groups to discuss ideas or develop 
vocabulary banks to support writing. It may also be in the form of drama to allow children to take on the role of their 
character. In addition, it could be used in editing and improving sessions where children will be encouraged to discuss 
their writing in pairs, groups or to the whole class.  
 
Children’s planning 
 

 Independently using the agreed planning format 

 Shared planning as groups or as a class 

 May include pictures and key words 
 
 
What our Writing lessons contain at Kilnhurst 
 

 Editing and improving  

 Instant feedback- verbal and written 

 Learning stops throughout the session 

 Self-/ Peer critique 

 Group/Paired/ Individual discussions 

 Oral rehearsal  

 Drama 

 Children sharing their writing with partner/whole class 

 Vocabulary focussed sessions 

 Sentence-level writing 

 Use of dictionaries/thesauri 

 Teacher model/ children practice 

 Independent writing 

 Text analysis 
 
 
 
 
 
 



Expectations for evidence 
 

 Teachers will have high expectations of presentation of books.  

 Learning objectives are to be written in books by the children (from Y2 up) at the start of each piece. 

 Daily evidence of work that may include editing and improving from the previous session. Short dates are to 
be written in the margin when the children are continuing with a piece of writing.  

 This evidence may also be in the form of pictures, videos and recordings on Seesaw/ Emag (in EYFS) that the 
children or adults can upload following a practical session.  

 Differentiation seen through books (adult support, greater depth objectives, success of children). 

 Evidence will be seen that the children have improved their writing following adult, peer or self- assessment.  

 Books are to be marked during the lesson to provide instant feedback and an opportunity for the children to 
act upon it. This will be seen through use of the marking and feedback policy (2020).  

 
Marking and feedback  
 

EYFS 

 Green/ orange highlight to give specific feedback in both modelled and independent writing. 

KS1 
Y1- Green/ orange highlight to give specific feedback in both modelled and independent writing. 
Y2- Beginning the year as Year 1 but working towards KS2 marking as the year progresses. 

KS2 

 Verbal feedback given (evidenced through the green pen corrections) 

 Blue pen where verbal feedback needs reinforcement 

 Green/orange specific feedback where appropriate for the needs of the child 

 

 
Assessment for Learning 
 

 Genre choices and success criteria are to be taken from the genre outcomes progression document (2020-
2021 Planning- Policies and supportive documents- English- Writing. 

 Assessments are to be made against the learning objective and success criteria for the session. 

 All adults are to be involved in identifying children who need further support or challenge. 

 Children’s application of the success criteria is to be assessed throughout the session, including self or peer 
assessment where appropriate. This may be in written or verbal form. 

 Children to self and peer assess against year group editing checklists at least once within each genre. 

 Teachers and teaching assistants are to feed back to the children within the session, in line with the school’s 
Marking and Feedback policy (2020). 

 Formative assessment will be done by teachers on a daily basis based on the success criteria for the lesson. 

 Termly moderation meetings to take place between staff, potentially within CPD sessions. The data for these 
will be given to SLT prior to the meeting and SLT will decide which children will be focussed on within 
moderation. SLT will then monitor these meetings.  

 
Independent Writing 
 
See Appendix 5 for guidance on what independent writing looks like (2017 teacher assessment external moderation: 
key stage 2 writing). 
 
Moderation 
 
Staff are to use the ‘End of the year’ checklists (for their year group) to moderate writing judgements (Checklists 
developed by Chloe Buckley at Bramley Sunnyside Junior School). These are to be used throughout the year in 
moderation to identify gaps in understanding; however, they are to be used at the end of the year to assess whether 
the children are working towards, expected or greater depth for their year group. See Appendix 6 for an example 
checklist (Year 5). 
 
Expectations of frequency: 

 Following the end of a genre, teachers will use the checklists to produce a gaps analysis for 4 children 
(different abilities) within their class. This information they will use to inform future planning. 

 During moderation CPD sessions, staff will moderate 2 children’s writing alongside a colleague. 
 
 
 
 
 
 



Role of teacher 
 

 To foster a love of Writing in their classrooms through planning and delivering engaging and interesting writing 
lessons that inspire children to want to write. 

 To ensure all children have the opportunity to work on the same objective (no fixed groupings); however, for 
those children with Special Education Needs it may be more prudent to plan a separate learning journey on 
occasions. 

 The teacher will be responsible for planning the series of lesson within the learning journey. 

 The teachers will work at pace within the learning journey, ensuring appropriate amount of teacher talk and 
pupil practise.  

 Teachers will plan for SPaG or genre- related extension activities for those who complete the task set prior to 
the end of the session. 

 Teachers will facilitate opportunities for the children to discuss their ideas and writing within every session. 

 Teachers will follow the school’s ‘Marking and Feedback’ policy (2020). 

 The teacher will make the overall decision on who will require same day intervention based on discussion with 
all adults, marking and children’s self-assessment. 

 Where same day intervention is required, this will be delivered by the teacher (on most occasions) during the 
afternoon activity.  

 Teachers will ensure assessments are carried out by all adults in the room. 

 Teachers will support TAs with clear instructions regarding expectations for feedback (green and orange 
highlight/verbal feedback respectively) in relation to specific success criteria in each session. 

 To ensure the subject knowledge of the teaching assistants is appropriate for the skills being taught. 

 To celebrate writing through displays across school, sharing writing with parents, including photographed 
writing (unnamed) to be shared on Class Dojo for all parents to appreciate. 

 To use ICT effectively in lessons, including use of iPad apps (Pages, Comic life, piccollage and puppet pals 
etc.).  

 
Role of teaching assistant 
 

 During teacher modelling, teaching assistants will identify children who may need further modelling. 

 They will ensure all children are on task. 

 They will offer support to children that they or the class teacher identify to be struggling and provide timely and 
incisive feedback (differentiation through support). 

 Teaching assistants will facilitate opportunities for the children to discuss their ideas and writing following 
guidance given by the class teacher. 

 They will give instant feedback to the children through the implementation of the marking and feedback policy 
(2020). 

 They will make assessment notes, which they will feed back to the teacher when appropriate. 

 They will collect evidence (e.g. photographs, overhearing pupil discussion etc.) and feed this back to the 
teacher or upload it onto Seesaw where appropriate. 

 There may be occasions where the teaching assistant will benefit from listening to the teacher input. In these 
situations, they will make notes to support the children during their practice time. 

 
Subject knowledge- monitoring- CPD.  
 
Audit of writing termly. More informal drop-ins throughout year/term/week. Any areas identified for improvement- will 
be addressed efficiently and appropriate CPD put in place. Review of impact through follow up observations/audit. 
Strengths need to be shared and celebrated.  
 
Supports for Teachers 
 
All documentation listed below can be found on the Staff Site in 2020-2021 Planning- Policies and supportive 
documents- Writing. 
 

 How we teach Writing policy (2020) 

 EYFS-Y6 Genre Progression document 

 Interim teacher assessment frameworks for KS1 and KS2. 

 KS1 and KS2 external moderation guidance for schools and local authorities. 

 End of KS1 and KS2 exemplification materials (working towards expected, working at expected and working 
at greater depth within expected). 

 End of Year Writing Assessment grids (for use in moderation)- EYFS - Y6 

 Progression papers for each genre type (including SPaG objectives)- EYFS – Y6 

 Planning for writing format for children 

 Long term SPaG policy 

 How we teach SPaG policy (2020) 



 Marking and Feedback policy (2020). 
 
Medium term and weekly planning, along with teacher-written example texts and modelled texts are to be saved on 
the staff site prior to the commencement of the genre.  

 MTP to be saved in 2020-2021 Planning- Medium term planning- year group. 

 Genre planning and examples to be saved in 2020-2021 Planning- Writing- year group, with the w/c and 
genre as the title. E.g. 4.9.17+11.9.17NCR. 

 
Useful websites: 
 

 spag.com 

 Testbase 

 Classroom Secrets 

 Oak National Academy 

 Literacy shed 

 Pobble 365 

 School 21/ Voice 21 
 
The writing lead will support staff through: 
 

 Sharing good practice. 

 Supporting teachers in their planning (long, medium and short term). 

 Monitoring the implementation of the policy. 

 Providing timely and constructive CPD based on staff areas for improvement 

 Ensuring regular moderation of writing occurs. 

 Reading articles and reports that explain the most effective approaches to teaching Writing. 

 Building partnerships with other schools. 
 
To be reviewed annually. 
Next review July 2021 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 1- EYFS Medium-term planning for writing 
 
 

 
 
 
 
 
 
 
 



 
Appendix 2 

 

Short term planning format 

 

 

 Monday Tuesday Wednesday Thursday Friday 

w
/c

 2
1

.0
1

.1
9
 

SPAG/Sentence structure input. 
Edit and improve descriptions from last 
week. 
Peer critique 
 
LO: To plan a persuasive piece 
Task- brochure page 
Purpose- persuade KH husband to take 
her there on next holiday. 
Why might people go to Indonesia on 
holiday? 
Watch video to gather things to write 
about. 
Plan sections for writing with key ideas. 
(Adventure, nature, relax) 

LO: To write a persuasive piece 
Vocab focus- Share example- highlight 
all vocabulary that you think is 
persuasive (3s). Then look at a couple of 
real brochure pages. What persuasive 
vocabulary do they use that try to 
convince the reader to go to that place 
(work in 3s)? Brainstorm. Add into plans. 
 
Sentence level group work- 3s. Write a 
sentence for the introduction. 
 
Children write introduction to their 
brochure page. 
Share. 

LO: To write a persuasive piece.  
Vocabulary input - children continue 
writing. 
 
Children begin their first paragraph. 
 
 

LO: To edit and improve my 
writing 
Vocabulary/sentence 
structure/punctuation input. 
 
Children edit their writing based on 
this. 
 
Peer critique. 

Supply cover- KH TRG 

 
Writing for Pleasure- What 

makes you special and 
stand out? 

w
/c

 2
8

.0
1

.1
9
 

LO: To write a persuasive piece 
Vocabulary input based on yesterday. 
 
Children continue to write their brochure 
page.  
 

LO: To write a persuasive piece 
Vocabulary input based on yesterday. 
 
Children continue to write their brochure 
page.  

 

LO: To edit and improve my writing 

Vocabulary/sentence 
structure/punctuation input. 
 
Children edit their writing based on 
this. 
 
Peer critique. 

LO: To write a persuasive piece 
Vocab/sentence 
structure/punctuation input 
 
Children continue to write their 
brochure page.  
 

LO: To edit and improve my 
writing 

Vocabulary/sentence 
structure/punctuation input. 
 
Children edit their writing based on 
this. 

S
u

c
c

e
s
s

 C
ri

te
ri

a
 

An appropriate level of formality is maintained throughout the writing. 

Vocabulary/stylistic devices fully support the purpose and engage the reader e.g. 
alliteration, figurative language, rhetorical devices. 

Viewpoint is well controlled. 

Description used effectively to meet the TAP and includes figurative language 
i.e.positive/comparative/superlative adjectives 

write effectively for a range of purposes and audiences, selecting language that 
shows good awareness of the reader  

select vocabulary and grammatical structures that reflect what the writing requires, 
doing this mostly appropriately 

use the range of punctuation taught at key stage 2 mostly correctly 

write effectively for a range of purposes and audiences, selecting the appropriate 
form and drawing independently on what they have read as models for their own 
writing 

exercise an assured and conscious control over levels of formality, particularly 
through manipulating grammar and vocabulary to achieve this 

 



Appendix 3- Writing for pleasure 

Example of the type of story starter that could be given to the children.    
     

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Other suggestions: 
 

 Give children the opening to a story and ask them to write the rest. 

e.g. My hair stood on end, a shiver raced down my spine and a lump came to my throat. It was him...  
 

 Find out what they’re interested in and ask them to write about that. 

e.g. If the child is interested in Venus fly traps, they could write a set of instructions of how to care for them or a non-
chronological report about the species in general or even write a story about a killer plant. 

 

 Show them a short video clip and ask them to write what happens next or use the information to produce a 

fact page. 

e.g. A clip from a film you know is popular with the children, an unusual video clip or an informative clip. 
 

 Could they write a diary entry as a character from a class, guided or individual reading novel? 

 

 Use an object. 

 

e.g. Bring an unusual object in and discuss where it might be from, who might own it and how it might be used. Could 
the children tell the ‘story’ of the object or the person who owned it? 

 

 
Feedback for Writing for Pleasure sessions 
 
Expectations for marking of Writing for Pleasure- Staff will give children verbal feedback within the lesson. 
This should be kept to a minimum (one area to improve for each piece of feedback) as the idea is to allow 
the children to not feel restricted and let them express themselves.  

 
 
 
 
 
 
 

 

She had been standing there for hours, surrounded 
by ice. 

As the sun peeped its head over the distant 
mountains on the horizon, an orange and yellow 
hue filled the sky. The warmth of the sun was a 
gesture of kindness to her frozen hands, which she 
clasped together in front of her trembling body. 

It was then that she heard it… Crack! It was as if the 
world in front of her was breaking in two... 

LO: to write for pleasure 
 

SC – to use all of the skills we have 
learned to create an interesting piece 
of writing 
 
Teacher Input 
 
Read through the story opener. 
Discuss any words that are unfamiliar. 
What characters are there? What do 
you notice about the writing? 
 
Children to continue the story focused 
on style and audience. 



Appendix 4 – EYFS/Y1 Red and Green Missions examples 
 
 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 5 
 
2017 teacher assessment external moderation: key stage 2 writing 

 
5.1: Independent writing  
 
Writing is likely to be independent if it: 

  emerges from a quality text, topic, visit, or curriculum experience, in which pupils have had a range of opportunities 
to explore and discuss what is to be written about  

 enables pupils to apply their learning independently, possibly with an element of choice, for example writing from the 
perspective of a chosen character  

 has been independently edited and / or redrafted by the pupil. This may be in response to self, peer, or group 
evaluation  

 is produced by pupils who have independently drawn on classroom resources such as dictionaries, thesauruses, 
word banks, classroom displays, books or websites for support or ideas  

 is informed by clear learning objectives and limited success criteria which are not over detailed and do not over-aid 
pupils  
 
Writing is not independent if it has been:  

 modelled or heavily scaffolded  

 copied or paraphrased  

 supported by success criteria that are over-detailed and over-aids pupils  

 edited as a result of direct intervention by a teacher or other adult, for example where the pupil has been directed to 
change specific words for greater impact, or where incorrect or omitted punctuation has been indicated  

 produced with the support of electronic aids that automatically provide correct spelling, synonyms, punctuation, or 
predictive text 
  
New guidance from the head of the Standards and Testing Agency (STA) 
The STA, under the new leadership of Kathryn Liles-Taylor (who has replaced John McRoberts) uploaded a video 
which aims to address misconceptions about the moderation of writing. 
 
This video contained some new information about the use of ‘general comments to support re-editing’ which is slightly 
different from the information previously provided by John McRoberts which referred to comments being placed, ‘at  
the end of a piece or a large section of it.’ 
 

Kathryn states that, ‘…a comment on one line would provide too much support to a pupil to be presented as 
independent work but pupils’ responses to more generic comments may be counted as independent. For example, an 
adult might write, ’Check your spelling’ at the bottom of a piece of work or after a paragraph or block of text with no 
reference to any part of the text.’ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 6 
 
An example End of Year Assessment grid for ‘working at the expected standard.’ (Year 5) 
 

 
 
 
  


