
Religious Education
Progression from EYFS -Year 6



Purpose of Study

RE provokes challenging questions about meaning and purpose in life, beliefs about God, ultimate reality, issues of right and wrong and what it 
means to be human. Teaching should equip pupils with knowledge and understanding of a range of religions and world views, enabling them to 
develop their ideas, values and identity. It should develop an aptitude for dialogue in pupils so that they can participate positively in our society 

which is diverse in relation to religions and world views. Pupils should learn how to study religions and world views systematically, making 
progress by reflecting on the impact of religions and world views on contemporary life locally, nationally and globally to increasing levels of 
complexity and depth. Pupils should gain and deploy the skills needed to interpret and evaluate evidence, texts and sources of wisdom or 
authority. They learn to articulate clear and coherent accounts of their personal beliefs, ideas, values and experiences while respecting the 

right of others to have different views, values and ways of life. 
Rotherham SACRE (2016)



EYFS Long Term Overview
Pupils should encounter religions and world views through special people, books, times, places and objects and by visiting places of worship. They 

should listen to and talk about stories. Pupils can be introduced to subject specific words and use all their senses to explore beliefs, practices and forms 
of expression. They ask questions and reflect on their own feelings and experiences. They use their imagination and curiosity to develop their 

appreciation of and wonder at the world in which they live. Religious Education is, unlike the subjects of the National Curriculum, a legal requirement 
for all pupils on the school roll, including all those in the reception year

In line with the DfE’s 2013 EYFS Profile RE should, through planned, purposeful play and through a mix of adult-led and child-initiated activity, 
provide these opportunities for pupils. 

Communication and 
Language

Personal, Social and Emotional 
Development

Understanding the 
World

Art and Design Literacy Mathematics

Children listen with 
enjoyment to stories, songs 
and poems from different 

communities and traditions 
and respond with relevant 
comments, questions or 

actions; use talk to organise, 
sequence and clarify thinking, 

ideas, feelings and events; 
answer ‘who’, ‘how’ and 

‘why’ questions about their 
experiences in response to 

stories, experiences or events 
from different traditions and 

communities; talk about how 
they and others show 

feelings; develop their own 
narratives in relation to 
stories they hear from 
different communities. 

Children understand that they can expect others to 
treat their needs, views, cultures and beliefs with 
respect; work as part of a group, taking turns and 
sharing fairly, understanding that groups of people 

need agreed values and codes of behaviour, 
including adults and children, to work together 
harmoniously; talk about their own and others’ 
behaviour and its consequences, and know that 
some behaviour is unacceptable; think and talk 
about issues of right and wrong and why these 

questions matter; respond to significant 
experiences showing a range of feelings when 

appropriate; have a developing awareness of their 
own needs, views and feelings and be sensitive to 

those of others; have a developing respect for their 
own cultures and beliefs, and those of other 
people; show sensitivity to others’ needs and 

feelings, and form positive relationships. 

Children talk about 
similarities and 

differences between 
themselves and 
others, among 

families, communities 
and traditions; begin 
to know about their 

own cultures and 
beliefs and those of 

other people; explore, 
observe and find out 

about places and 
objects that matter in 
different cultures and 

beliefs. Expressive

Children use their 
imagination in art, 

music, dance, 
imaginative play, 

and role- play and 
stories to represent 

their own ideas, 
thoughts and 

feelings; respond in 
a variety of ways to 
what they see, hear, 

smell, touch and 
taste. 

Children are 
given access to a 

wide range of 
books, poems 

and other 
written 

materials to 
ignite their 

interest. 

Children 
recognise, create 

and describe some 
patterns, sorting 

and ordering 
objects simply. 



Year 1

KS1 Long Term Overview
The Focus of RE for KS1 enables children to develop their knowledge and understanding of religions and world views. They find out about simple examples of 
religion that are drawn from local, national and global contexts. They learn to use basic subject specific vocabulary. They should raise questions and begin to 

express their own views in response to the material they learn about and in response to questions about their ideas. The aim of RE is expressed in age 
appropriate outcomes for most 7 year olds.

Breadth of Study

Believing: what 
people believe about 
God, humanity and 
the natural world

Story: how and why 
some stories are 

sacred and important 
in religion

Celebrations: how 
and why celebrations 

are important in 
religion

Symbols: how and 
why symbols express 

religious meaning

Leaders and teachers: 
figures who have an 
influence on others 

locally, nationally and 
globally in religion

Belonging: where and 
how people belong 

and why belonging is 
important

Myself: who I am and 
my uniqueness as a 

person in a family and 
community

Year 2

• Who am I? Myself and my communities
• How do Christians celebrate Christmas? 
• What festivals do Jewish people like to celebrate? 
• Find out: what happens in Churches and Synagogues? 
• What can we learn from stories about Moses?
• What can we learn from stories of Jesus? 

• Christianity
• Judaism

• What are the ‘signs of belonging’ for Christians and Jewish people? 
• How do we say ‘thank you’ for a beautiful world? Christians, creation and thanksgiving?
• Questions about God 
• Being fair, showing care: what can we learn from religious stories?
• What do the symbols of the Easter festival mean? 
• Leaders: who needs them? Learning from Jews and Christians 

• Christianity
• Judaism
• (Islam)



Year 3

KS2 Long Term Overview
The Focus of RE for KS2 enables pupils to extend their knowledge and understanding of religions and world views3 , recognising their local, national and global contexts. 
They should be introduced to an extended range of sources and subject specific vocabulary. They should be encouraged to be curious and to ask increasingly challenging 
questions about religion, belief, values and human life. Pupils should learn to express their own ideas in response to the material they engage with, identifying relevant 
information, selecting examples and giving reasons to support their ideas and views. The aim of RE is expressed in age appropriate outcomes for most pupils at age 11. 

Breadth of Study

Beliefs and 
questions: how 
people’s beliefs 
about God, the 

world and 
others impact 
on their lives

• What makes Jesus inspirational for some people?
• What is it like to be a Hindu?
• Christian Worship: How and why do some people find peace and strength by belonging to a Church?

• Christianity
• Hinduism

Teachings and 
authority: what 
sacred texts and 

other sources 
say about God, 
the world and 

human life

Worship, 
pilgrimage and 
sacred places: 

where, how and 
why people 

worship, including 
at particular sites

The journey of life 
and death: why 

some occasions are 
sacred to believers, 

and what people 
think about life after 

death

Symbols and 
religious 

expression: how 
religious and 
spiritual ideas 
are expressed

Inspirational 
people: figures 

from whom 
believers find 

inspiration

Religion and the 
individual: what 
is expected of a 

person in 
following a 

religion or belief

Religion, family and 
community: how 

religious families and 
communities practise 

their faith, and the 
contributions this 
makes to local life

Beliefs in action in the 
world: how religions and 
beliefs respond to global 
issues of human rights, 
fairness, social justice 
and the importance of 

the environment

Year 4
• What is God like? What matters most in life? What happens when we die? Christian and Hindu answers to questions on life’s journey.
• Values: what matters most to Christians and Humanists? 
• Worship, pilgrimage, belonging + community: what matters to Hindus and Christians? 

Year 5

Year 6

• Christianity
• Hinduism

• How do Christians use the Bible?
• How do Muslims practice the 5 Pillars of Islam?
• Why are there now over 50 mosques in Yorkshire?

• Christian Aid and Islamic Relief: can they change the world?
• Who is inspiring to Muslims and to Christians? 
• What will make Rotherham a more respectful place?

• Christianity
• Islam

• Christianity
• Islam



Attitudes Developed by Religious Education

Self Awareness Respect for All Open Mindedness Appreciation and Wonder

Feeling confident about their 
own beliefs and identity and 
sharing them without fear of 
embarrassment or ridicule.

Developing a realistic and 
positive sense of their own 

religious, moral and spiritual 
ideas. 

Recognising their own 
uniqueness as human beings 

and affirming their self-worth.

Becoming increasingly 
sensitive to the impact of their 
ideas and behaviour on other 

people.

Developing skills of listening and a 
willingness to learn from others, 

even when others’ views are 
different from their own.

Being ready to value difference 
and diversity for the common 

good.

Appreciating that some beliefs are 
not inclusive and considering the 

issues that this raises for 
individuals and society.

Being prepared to recognise and 
acknowledge their own bias.

Being sensitive to the feelings and 
ideas of others.

Being willing to learn and gain 
new understanding.

Engaging in argument or 
disagreeing reasonably and 

respectfully (without belittling or 
abusing others) about religious, 
moral and spiritual questions.

Being willing to go beyond 
surface impressions.

Distinguishing between 
opinions, viewpoints and beliefs 

in connection with issues of 
conviction and faith.

Developing their imagination 
and curiosity.

Recognising that knowledge is 
bounded by mystery.

Appreciating the sense of 
wonder at the world in which 

they live.

Developing their capacity to 
respond to questions of 
meaning and purpose.



Aims for KS1
Knowledge, Skills and Understanding breakdown for Religious Education

Discovering religion
Know and understand a range of 

religions and world views

• Recall and name different beliefs 
and practices, including festivals, 
worship, rituals and ways of life, in 
order to find out about the 
meanings behind them.

• Retell and suggest meanings to 
some religious and moral stories, 
exploring and discussing sacred 
writings and sources of wisdom 
and recognising the communities 
from which they come.

• Recognise some different symbols 
and actions which express a 
community’s way of life, 
appreciating some similarities 
between communities.

Developing their own views
Express ideas and insights about the 

nature, significance and impact of 
religions and world views

• Ask and respond to questions about 
what communities do, and why, so 
that they can identify what difference 
belonging to a community might make

• Observe and recount different ways of 
expressing identity and belonging, 
responding sensitively for themselves

• Notice and respond sensitively to 
some similarities between different 
religions and world views

Being reasonable about religions
Gain and deploy the skills needed to 

engage seriously with religions and world 
views.

• Explore questions about belonging, 
meaning and truth so that they can 
express their own ideas and opinions 
in response using words, music, art or 
poetry.

• Find out about and respond with ideas 
to examples of co-operation between 
people who are different.

• Find out about questions of right and 
wrong and begin to express their ideas 
and opinions in response



Aims for KS2
Knowledge, Skills and Understanding breakdown for Religious Education

Discovering religion
Know and understand a range of 

religions and world views

• Describe and make connections 
between different features of the 
religions and world views they study, 
discovering more about celebrations, 
worship, pilgrimages and the rituals 
which mark important points in life in 
order to reflect thoughtfully on their 
ideas.

• Describe and understand links between 
stories and other aspects of the 
communities they are investigating, 
responding thoughtfully to a range of 
sources of wisdom and to beliefs and 
teachings that arise from them in 
different communities.

• Explore and describe a range of beliefs, 
symbols and actions so that they can 
understand different ways of life and 
ways of expressing meaning

Developing their own views
Express ideas and insights about the 

nature, significance and impact of 
religions and world views

• Observe and understand varied 
examples of religions and world views so 
that they can explain, with reasons, their 
meanings and significance to individuals 
and communities.

• Understand the challenges of 
commitment to a community of faith or 
belief, suggesting why belonging to a 
community may be valuable, both in the 
diverse communities being studied and 
in their own lives.

• Observe and consider different 
dimensions of religion, so that they can 
explore and show understanding of 
similarities and differences between 
different religions and world views.

Being reasonable about religions
Gain and deploy the skills needed to 

engage seriously with religions and world 
views.

• Discuss and present thoughtfully their 
own and others’ views on challenging 
questions about belonging, meaning, 
purpose and truth, applying ideas of 
their own thoughtfully in different forms 
including (e.g.) reasoning, music, art and 
poetry.

• Consider and apply ideas about ways in 
which diverse communities can live 
together for the well being of all, 
responding thoughtfully to ideas about 
community, values and respect.

• Discuss and apply their own and others’ 
ideas about ethical questions, including 
ideas about what is right and wrong and 
what is just and fair, and express their 
own ideas clearly in response.



Knowledge, Skills and Understanding breakdown for Religious Education
EY
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Knowledge, Skills and Understanding breakdown for Religious Education

• Name a church or a mosque or a synagogue 
from a picture.

• Remember and tell someone three things that 
happened in the Mary and Joseph story at 
Christmas. 

• Say what happened to the Baby Moses after he 
was left in the bulrushes.

• Put six pictures from (e.g.) the Divali story in the 
right order. 

• Talk about a 7 branched candlestick: where 
would you see this, and what does it stand for to 
Jews? 

• Speak about my own celebrations and someone 
else’s celebrations. 

• Recall the outlines of some religious stories. 
• Recall and name some objects they have 

learned about to do with Jewish Shabbat. 
• Pupils discover how Jewish people worship and 

celebrate Shabbat, for example, using the words 
synagogue, rest, Torah. 

• They name the religion, and talk about what 
happens on Shabbat at home and in the Jewish 
community.

Discovering religion
Know and understand a range of 

religions and world views

Developing their own views
Express ideas and insights about the nature, 

significance and impact of religions and world 
views

• Observe from a visit to a Mosque what 
happens for Muslims at prayer time.

• Notice three things about the inside of a 
church that show it is a sacred place.

• Recognise that some people believe God is 
great, kind and invisible.

• Say why unfair shares are a bad idea. 
• From 6 artefacts or pictures, pick three 

that are associated with Christians, or 
three that are used in a Mosque. 

• Talk about belonging: who do I belong to? 
How does it show?

• Consider how symbols of light make me 
feel, and make me think. 

• Notice the value of silent reflection when 
we want to remember the most important 
things in life.

• Pupils watch a film clip of some interesting 
festivities at Pesach and Easter, and ask 
‘Who, What, When, Where, How and 
Why?’ questions about what they have 
seen.

Being reasonable about religions
Gain and deploy the skills needed to engage 

seriously with religions and world views

• Notice some interesting and puzzling 
questions I’d like to know about to do with 
God and creation. 

• Consider: who is my favourite person in a 
story of Christmas, Divali or Eid Al Fitr? 

• Find out why people think it is good to share 
things fairly. 

• Notice the feelings that go with thanking 
and being thanked, praising and being 
praised. 

• Find out about the things that matter most 
in a Mosque or a Church, and notice what 
matters most to me.

• Notice how it feels to create / make 
something myself, and how it would feel if 
someone spoiled what I had made. 

• Notice what we enjoy about big days and 
celebrating. 

• Find out what are the big days of the year 
for different people. 

• Pupils show curiosity about what Jews or 
Christians do each day or each week. 

• They notice some details which interest 
them, and find out more from a book, an 
artefact, a photo or some other source. 



Ye
ar

 2
Knowledge, Skills and Understanding breakdown for Religious Education

Discovering religion
Know and understand a range of 

religions and world views

Developing their own views
Express ideas and insights about the nature, 

significance and impact of religions and world 
views

Being reasonable about religions
Gain and deploy the skills needed to engage 

seriously with religions and world views

• Listen to a Jewish story of Creation and 
put 7 pictures of the creation story into 
the right order (retell by sequencing) 

• Match up some Christian beliefs to some 
Christian symbols and artefacts (which one 
shows belief in Jesus? In God the 
creator?).

• Retell a story of the Hajj at Makkah in your 
own words. 

• Suggest a meaning for a story, parable or 
saying by a religious teacher .

• Use a saying of Jesus as a title and theme 
to a story made up by me, which is about 
children of my own age (e.g. ‘Love Your 
Neighbour’ or ‘Do Not Worry’). 

• Suggest the meaning of two things that 
matter to a Christian or to a Muslim. 

• Pupils enact two stories. Examples could 
be parts of the story of Holy Week and 
Easter, and parts of the Divali story.

• They discuss the ideas and characters, and 
suggest what the stories mean. 

• Ask good questions about what happens in a 
synagogue, mosque or church during a school 
visit .

• Give simple opinions about what makes a 
Christian, Jewish or Muslim hero a special 
person. 

• Retell a story of Jesus, and suggest what it 
might mean to a Christian person. 

• Ask some questions about the 5 daily prayers 
Muslims perform, responding sensitively to the 
answers. 

• Make up some good questions to ask ‘the 
person who knows everything’ / God / Allah.

• Suggest three questions about God that are 
interesting and hard to answer. 

• Pupils take part in a music session using songs 
about peace from different religions. 

• They ask questions and say what they like 
about the songs’ words, and what is important 
about peace to them.

• Collect examples of what people do, give, sing, 
remember, or think about at Divali, Easter or Eid 
Al Fitr .

• Respond sensitively to ideas in stories about 
people from the Muslim, Jewish or Christian 
religions, noticing what matters to them. 

• Respond to ideas about saying sorry and 
forgiving people: why does it matter? 

• Respond to stories about people who were 
kind, generous or brave from sacred texts with 
my own ideas about values .

• Collect a list of some things that are precious, 
though money can’t buy them and use the list 
to think about values. 

• Respond to the idea that music can worship 
God, considering simple examples which 
express a feeling like joy or excitement. How 
does singing together make us feel? 

• Pupils collect examples of living together 
happily both from school life and from religious 
stories. 

• They offer ideas of their own to be included in a 
‘Recipe for living together happily.’ 
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Knowledge, Skills and Understanding breakdown for Religious Education

Discovering religion
Know and understand a range of 

religions and world views

Developing their own views
Express ideas and insights about the nature, 

significance and impact of religions and world 
views

Being reasonable about religions
Gain and deploy the skills needed to engage 

seriously with religions and world views

• Describe three things Christians believe in, and connect 
the beliefs to what happens at Christmas.

• Describe two things that matter to Muslims, and say 
how the significance of these ideas are shown in 
pilgrimage to Makkah.

• Describe three ways Hindus celebrate or worship at 
home or in the Mandir, connecting practice to beliefs.

• Describe some symbols of belonging that Hindus, 
Muslims or Christians use when they worship.

• Connect two Muslim artefacts (e.g. Qur’an stand and 
Prayer mat) with the fast during Ramadan and 
celebration of Eid. 

• Make a link between how a Bible story is used in 
Church, and how it may have an impact on a Christian 
child (e.g. the story of Jesus washing the disciples’ 
feet). 

• Pupils select their favourite 2 or 3 ‘wise sayings’ from 
10 examples drawn from different sources (Bible, 
Qur’an, Torah), and illustrate these sayings. 

• They describe what each religion teaches in relation to 
the sayings.

• They describe connections between the sayings they 
have chosen

• Respond thoughtfully to a piece of Christian 
music and a Bible text that inspired it. 

• Compare thoughtfully some features of a mosque 
and synagogue, describing similarities and 
differences.

• Respond thoughtfully to poems in which people 
express their faith or their atheism.

• Respond thoughtfully to the connection Hindus 
make between vegetarianism and the idea that 
divine life is in every living creature. 

• Thoughtfully answer the question ‘what are the 
purposes of a sacred place?’ 

• Hear arguments for and against worshipping and 
praying every day, and respond thoughtfully to 
both sides of the case.

• Pupils discuss three religious artworks from three 
different centuries, considering what inspired 
these artists do great work that is religious. 

• They respond by choosing examples of religious 
art that they find inspiring. 

• They create expressions of their own ideas.

• Consider why worshippers choose to attend a Muslim 
Mosque or Hindu Mandir or Christian Church. 

• Link up some questions and answers about how the 
Bible influences Christians to their own ideas about 
what influences them. 

• Discuss the answers Christians and Muslims give to 
questions about their practice of giving to charity at 
Christmas (e.g. Christian Aid or The Children’s 
Society) and Zakat (giving charity or alms to the 
poor). 

• Consider their own reflections on a Hindu value like 
harmlessness / vegetarian diet: how would our 
school change if we all lived by this value?

• Link some things people do to find peace, stillness 
and rest (including the practices of worship) to their 
own lives and ways of being calm.

• Discuss links between religious leaders who they 
have studied and the kind of person children their 
age like to ‘follow’.

• Pupils consider and discuss examples of what key 
leaders from stories in two different faiths have done 
to make peace. 

• They raise questions about peace making, giving 
thoughtful ideas of their own on the question: would 
you like to be a peace maker?
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Knowledge, Skills and Understanding breakdown for Religious Education

Discovering religion
Know and understand a range of 

religions and world views

Developing their own views
Express ideas and insights about the nature, 

significance and impact of religions and world 
views

Being reasonable about religions
Gain and deploy the skills needed to engage 

seriously with religions and world views

• Outline three key Muslim beliefs and three key Christian 
beliefs, connecting them by commenting on similarities 

• Connect Buddhist ideas about suffering with the 
practices of detachment, meditation and vegetarianism.

• Compare two different Christians’ viewpoints on life 
after death with my own viewpoint.

• Outline different viewpoints on ethical questions, e.g. 
about money, peace, prejudice or racism.

• Outline my understanding of why Believer’s Baptism 
matters to Baptist Christians, comparing it with another 
‘ceremony of belonging’. 

• Use the right words to outline my understanding of four 
of the Muslim ’99 Names’ of Allah. 

• Outline the connections between charity and scripture 
in two religions.

• Create a statement of my own beliefs about God, life 
after death or human values referring to ideas from two 
religions I’ve studied. 

• Use the right words to outline Christian beliefs about 
Jesus, e.g. Trinity, Christ, Incarnation, Resurrection.

• Pupils consider some different possible meanings for 
two parables of Jesus, considering what the parables 
mean to Christians today. 

• They rank the possible interpretations, giving a reason 
why they consider one is a better interpretation than 
another. 

• Express their ideas about what pilgrims hope for 
on their way to Makkah / Iona / Jerusalem.

• Give thoughtful reasons for the key place of 
Amrit in Khalsa Sikh life, and for their own sense 
of what matters at ‘coming of age.’ 

• Communicate thoughtful ideas of my own about 
the ways Christian Aid puts the teachings of 
Jesus into action 

• Give thoughtful expression in art, drama or 
poetry to the spiritual ideas of two 
contemporary religious leaders who have 
inspired their followers to make a difference in 
their community. 

• Consider British Muslim approaches to serving 
the wider community and respond thoughtfully 
by outlining the prospects for more harmonious 
cities in the UK.

• Devise four good questions about what makes a 
leader worth following, and state what a Sikh 
might say about Guru Nanak’s leadership.

• Pupils express thoughtful ideas about the 5 
Pillars of Islam, applying the general concepts of 
devotion to God, service of other people and self 
discipline to Muslim practice. 

• They give a thoughtful idea of their own about 
the value of the practices.

• Suggest some answers to ‘why’ questions about Jesus, 
Bishop Tutu and Mother Teresa, applying ideas like 
selflessness, altruism or generosity.

• Apply the idea of ‘doing to others as you want them to do 
to you’ to my own and others’ beliefs and lifestyles 
thoughtfully: would religions change if they really lived by 
the ‘Golden Rule’?

• Refer to the authority of teaching of Bible or Qur’an to 
describe how Martin Luther King or Malcolm X were 
inspired by their faith to work for racial equality. 

• Refer to Islamic sources or quotations in giving my own 
response to Muslim belief about God. 

• Apply three sayings of Jesus or the Buddha to my own 
beliefs and lifestyle, giving my reaction to the religious 
teaching thoughtfully. 

• Apply examples of Hadith from the Prophet to 
contemporary Islamic issues of living in Britain. 

• Refer to Buddhist teachings in responding to key questions 
about the nature of human life, rebirth and the cessation 
of suffering. 

• Pupils hear the stories of the giving of the Qur’an in Islam 
and of the birth of Jesus in Christianity. 

• They consider what members of the religion believe these 
stories show.

• They learn the word ‘revelation’, and apply the idea to the 
stories. 

• They discuss: what does it mean to believe in revelation?
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Knowledge, Skills and Understanding breakdown for Religious Education

Discovering religion
Know and understand a range of 

religions and world views

Developing their own views
Express ideas and insights about the nature, 

significance and impact of religions and world 
views

Being reasonable about religions
Gain and deploy the skills needed to engage 

seriously with religions and world views

• Explain how Christians and Humanists share 3+ 
similar ideas about ethics but have opposite ideas 
about God and life after death. 

• Explain some differences the Five Pillars make to 
Muslim lifestyle individually, and in the community 
of the Ummah (impact). 

• Explain 2+ reasons each for the authority given to 
the Guru Granth Sahib, the Bible or the Qur’an for 
a Sikh, a Christian and a Muslim. 

• Connect up the practices and beliefs about prayer 
and meditation found in different communities: 
Why do Buddhists and Christians spend time in 
silence and stillness? 

• Explain connections between a Quaker, a Roman 
Catholic, a Baptist and an Anglican, and explain 
what is distinctive about each. Explain a common 
authority and belief for them all. 

• Explain, using the language of ‘authority’ what it 
means for a Jew or Christian to take Genesis 1-3 
literally, or to read it as a symbolic text.

• Pupils explain the impact that religious and/or 
spiritual experiences have had on some people 
from ‘eyewitness’ accounts.

• They give their reasons for accepting or rejecting 
some explanations of these events including 
psychological and theological explanations.

• Express the reasoning of Humanists and 
Muslims for their beliefs about life ‘s end / 
afterlife.

• Deduce ideas and beliefs from architecture: 
how and why do Mosques, Mandirs, 
Viharas express ideas from the faith?

• Recognize and express my understanding of 
something unique in each of four religions, 
using appropriate terminology. 

• Suggest 3+ explanatory reasons why some 
scientists see religion as a problem, but 
others see it as a partner. 

• Communicate clear ideas about making 
British society more respectful in the light 
of religious teachings studied. 

• From a consideration of the differences 
between pilgrims and tourists, explain the 
importance of different pilgrimages in 
different faiths.

• Pupils are given 8 quotes, four which claim 
religion is a force for good, and four which 
say it does more damage than good. 

• They use the ideas to explain their 
viewpoint about the question ‘Is religion a 
force for good or not?’

• Investigate claims that God may be encountered / heard 
/ felt in the worship of religious communities, explaining 
my own ideas about music, stillness and communal 
reflection and celebration. 

• Investigate and explain what some Christian and Muslim 
leaders say about peace and conflict, relating the ideas 
to my own ways of life. 

• Investigate and explain what Hindus and Christians see 
as the purposes of life, expressing my own views or 
beliefs about purpose and destiny. 

• Explain two influences that sometimes make people tell 
lies, and two influences that encourage truthfulness. 

• Express views that make reference to two religions on 
the fact that the 85 richest people in the world own 
more money than the poorest 3 ½ billion. 

• Investigate and express my views about what is sacred 
in Hinduism and in Judaism. Express my views about 
living without sacred authorities (as for example in 
Humanism)

• Pupils investigate questions about life after death, 
explaining varied answers, using concepts like 
consciousness, soul, Nirvana or Paradise. 

• They explain the impact of varied views about life after 
death on life today, expressing ideas about destiny 
reasonably, creatively and thoughtfully.
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Knowledge, Skills and Understanding breakdown for Religious Education

Discovering religion
Know and understand a range of 

religions and world views

Developing their own views
Express ideas and insights about the nature, 

significance and impact of religions and world 
views

Being reasonable about religions
Gain and deploy the skills needed to engage 

seriously with religions and world views

• Appreciate and appraise the contribution of 
a religion to talking problems of 
discrimination and prejudice .

• Appraise the evidence for the claim that 
‘religion does more harm than good’ and 
the counter claim. 

• Appreciate and appraise some reasons why 
different interpretations of sacred texts 
within a religion are important, e.g. why 
Muslims or Christians can be traditionalists 
or liberals. 

• Consider and weigh up the examples of how 
Christian feminists and Muslim feminists 
claim to promote gender equality

• Weigh up the arguments of scientists who 
are also religious people about the links 
between religion and science. 

• Pupils argue for their answer to the 
question ‘would an omnipresent God need 
special places for people to worship?’ 

• They examine the architecture of mosques, 
cathedrals and mandirs in the UK today, 
developing their appreciation and appraisal 
of forms and functions of varied places of 
worship.

• Give well informed insights into two different Christian views 
about why people suffer, using biblical authorities in support 
of my work. 

• Give a well informed account of what is difficult or challenging 
about being a young Christian or Muslim in Britain today. 

• Give my own insights into examples of spiritual expression in 
art and architecture by contemporary Jews, Muslims and 
Christians.

• Coherently compare how different faiths describe the divine / 
the sacred, God or Allah in words and in art (e.g. creeds, 
scripture, the furnishing and decoration of Synagogues, 
Mosques and Churches).

• Explain coherently and insightfully the ideas of (2 from) Hindus 
or Sikhs, Muslims or Christians about rebirth and about eternal 
life, relating these ideas to other people’s views. 

• Comment coherently and respectfully on two opposite 
viewpoints about a contemporary moral issue, drawing out 
reasoned ideas about the views I hold myself. 

• Pupils express insights of their own in making a comparison of 
the influence of Aung San Suu Kyi and of Rev Dr Martin Luther 
King. 

• They give coherent accounts of the impact of ideas such as 
non -violence, pacifism and spiritual strength. 

• They make coherent connections between Buddhist and 

Christian ideas and beliefs and the influences they examine.

• Enquire into what an atheist, agnostic or theist might 
say about God / Allah / the sacred, then express my own 
ideas and arguments about the question: Is God real? 

• Interpret a silent video clip of a Bar Mitzvah and a 
Confirmation, explaining what the rituals mean in Jewish 
and Christian communities, by devising a commentary 
for the scene using religious language appropriately.

• Enquire into the challenges posed by Jesus’ teaching 
and example about forgiveness, expressing my own 
ideas about when forgiveness is required. 

• Argue my case for ways that young people today might 
be inspired by Martin Luther King, Aung San Suu Kyi and 
/ or Malcolm X. 

• Express my ideas and arguments about promises made 
at weddings with reference to the vows of a Christian 
wedding and the Lavan used in Sikh marriage: are 
marriage vows sacred? Why? 

• Give my interpretation of the importance of meditation 
or prayer, showing reasoned understanding of a 
religious viewpoint I don’t agree with. 

• Pupils plan an enquiry into identity: why do millions of 
people identify themselves as atheists, Christians or 
Muslims in Britain today? 

• They communicate their interpretations of the world 
views of others accurately.



Vocabulary

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

EYFS

Church, Mosque, Synagogue, Mary, Joseph, Christmas, Baby Moses, Divali, Jews, Celebrations, Religious, Jewish Shabbat, Worship, Rest, Torah, Religion, 

Community, Muslims, Prayer, Sacred, God, great, Kind, Invisible, Christians, Symbols of Light, Reflection, Festivities, Pesach, Easter, Eid Al Fitr, Praising.

Jewish, Creation, Christian, Beliefs, Symbols, Jesus, God, Creator, Hajj at Makkah, Parable, Religious, Muslim, Holy, Easter, Divali, Synagogue, Mosque, 

Church, Prayers, Allah, Peace, Religion, Easter, Eid Al Fitr, Worship.

Christians, Beliefs, Christmas, Muslim, Pilgrimage to Makkah, Hindu, Celebrate/Worship, Mandir, Practice, Symbols, Qur’an, Prayer, Ramadan, Eid, Bible, 

Church, Torah, Religion, Mosque, Synagogue, Atheism, Sacred, Worship, Religious, Bible, Zakat.

Muslim, Beliefs, Christian, Buddhist, Practice, Ethical, Prejudice, Racism, Peace, Baptism, Ceremony, Allah, Religion, God, Trinity, Christ, Incarnation, 

Resurrection, Parable, Jesus, Pilgrims, Makkah, Iona, Jerusalem, Amrit, Khalsa Sikh, Religious, Guru Nanak, Pillars of Islam, Bishop Tutu, Mother Teresa, Qur’an, 

Martin Luther Kind, Malcom X, Racial Equality, Islamic, Prophet, Hadith, Rebirth, Cessation, Revelation.

Christian, Humanist, God, Five Pillars, Muslim, Ummah, Guru Granth Sahib, Bible, Qur’an, Sikh, Practices, Beliefs, Prayer, Meditation, Buddhist, Quaker, 

Roman Catholic, Baptist, Anglican, Jew, Genesis, Afterlife, Mosques, Mandirs, Viharas, Religion, Religious, Pilgrims, Pilgrimages, Faith, Worship, Reflection, 

Hindu, Judaism, Humanism, Nirvana/Paradise. 

Religion, Discrimination, Prejudice, Sacred, Muslim, Christian, Traditionalist, Liberal, Feminist, Muslim, Gender Equality, Religious, Omnipresent, God, Worship, 

Mosques, Cathedrals, Mandirs, Biblical, Spiritual, Jews, Faith, Allah, Synagogue, Church, Hindu, Sikh, Eternal Life, Moral, Aung San Suu Kyi, Rev Dr Martin Luther 

King, Pacifism, Atheist, Agnostic, Theist, Bar Mitzvah, Confirmation, Malcom X, Vows, Lavan, Meditation.


