
How we teach Writing 
 
 
Introduction 
At Kilnhurst Primary School we teach exciting and engaging Writing lessons that have one of the following links: 

- Class’ topic 
- Class’ novel 
- Children’s interests 
- Whole school theme (e.g. World Book Day) 
- Class’ educational visit 

 
Planning 
 
Long Term Plan 
The following table shows the expectation for the teaching of Writing genres throughout the course of the year. This is 
based on a 13-week term and the fact that all genres will last for a two-week block (except Poetry which will be a 
single week). The poetry week may shift between the 2 half terms in a given term, dependent on which half term 
contains the odd week.  
 

Term Genre 

Autumn 1 Poetry 
Narrative 
Report 

Instruction 

Autumn 2 Narrative 
Recount 

Persuasion 

Spring 1 Poetry 
Narrative 

Balanced Discussion 
Explanation 

Spring 2 Narrative 
Persuasion 
Instruction 

Summer 1 Poetry 
Narrative 
Recount  

Explanation 

Summer 2 Narrative 
Balanced Discussion 

Report 

 
NB. KS1 may replace the explanation and balanced discussion texts with a repetition of one of the above 
genres, provided no genre is focussed on for more than 2 weeks in any one half term. 
 
Medium Term Learning Journey 
Teachers will plan a medium term learning journey for each half term, which will be saved on the server on before 
school breaks up for the next holiday. It will contain the genres to be covered; the titles to be created; TAP- related 
objectives and the spelling, punctuation and grammar objectives that will be focussed in each week. An example for 
one genre is shown below. 
 

 
 
 
NB. TAP- Type, audience and purpose. 
 
 

Week Genre Titles TAP objectives SPaG objectives 

27/2/17 
 
 

Persuasion 
(Brochure) 

Example- Italy 
Model- South Africa 
Children- Great Britain 
Independent- America 

 To be aware of my audience 

 To include persuasive vocabulary 

 To include rhetorical qus 

 To include a quote to add 
authenticity. 

 To include humour 

 To include alliteration 

 To include parenthesis 

 To include modal verbs 

 To include a colon to introduce 
a list 

 To include inverted commas 

 To include a hyphen 

6/3/17 
 



Writing genres will be done in a two-weekly cycle as shown below. 
 

 
Should the independent writing being written not require as long as the above example, teachers may adapt their 
planning using their professional judgement to shorten the above process and plan in shorter pieces of writing/SPAG. 
 
Text Analysis 
 
The initial text that will be analysed with the children to identify the success criteria for the genre will be saved on the 
server by teaching staff so the Writing leader, Deputy and Headteacher can ensure genre progression throughout the 
year groups. This must be done on the last Friday of the half term so the SLT can check them prior to the start of the 
new genre after the holidays. This text should include all the TAP and SPaG features that are expected in the 
children’s writing. The analysis should be done as the reading session on the Monday of Week 1.   
 
Structure of lesson 
 

 
 

Day Week 1 Week 2 

Monday Edit independent writing if necessary. 
Analyse text type. 
Begin planning discussion for children’s piece.  

Edit Week 1- Friday paragraph 
SPaG lesson linked to skills required for genre 
that children struggled with. 

Tuesday CT model plan 
Children plan 

Plan independent write- class discussion followed 
by children planning 

Wednesday CT model write 
Children write 

Write part of the independent piece 

Thursday CT model write 
Children write 

Write part of the independent piece 

Friday CT model write 
Children write 

Edit independent writing 

Parts of the lesson Features of the part of the lesson Timing 

Editing and improving. CT to model to the children (possibly using a child’s writing) 
how to improve the writing that the children have produced. 
This may include focussing on SPaG elements that have 
become apparent during marking or link to the success criteria 
for the lesson the previous day. 
 
Children edit their own writing based on the CT modelling and 
orange highlighting/ comments at the end of the writing. 
 
GDS- a SPaG challenge will be provided for children who are 
working at greater depth or who finish editing before the end of 
this time.  

5-10mins 
 
 
 
 
 
10 mins 
 
NB. If it is editing a whole 
piece then this could be 
a longer slot followed by 
text analysis of new 
genre. 

Introduction of new 
learning 
 

If it’s the first day of a new genre then following the extended 
editing session CT models identifying features of the genre.  

10 mins 

Any other lesson… 
Class teacher models to the children the new learning 
(planning, writing of paragraph). 

 
10-15 mins 

Practice 
 

Text analysis lesson: children then practise before SC created 
for the genre that will be used by all for the rest of the cycle. 
 

15-20 mins 

Children practise the skill modelled by the CT in a paragraph 
for their own writing. 
 

 15-20 mins 

Self-/ peer-/teacher- 
assessment 

Suggested activities for plenaries at the end or for learning 
stops throughout the lesson… 

 Children read their writing out to the class. (Sharing good 
ideas) 

 Use of visualiser to share writing rather than reading out. 
Children identify positives and ways forward for improving 
their peer’s writing (must be linked to SC). 

 Children assess themselves against the SC. 

 Children peer-assess their partner’s writing  

 
5-10 mins 



Expectations for books 

 Teachers will have high expectations of presentation of books.  

 Learning objectives are to be written in books by the children (from Y2 up). 

 Daily evidence of work that includes editing and improving from the previous session. Short dates are to be 
written in the margin when the children are continuing with a piece of writing from the day before. 

 During Week 1 of the genre there will be modelled writing in the books, which will be highlighted using the 
school’s Marking and Feedback Policy. 

 During Week 2, the writing will be independent writing and will contain feedback at the bottom of each section, 
in line with the STA guidance on independence. There will be no highlighting or marking onto the writing 
during this week. 

 Differentiation seen through books (adult support, greater depth objectives, success of children). 

 Any practical sessions have photographic evidence of the lesson in each child’s book, using apps such as 
Piccollage.  

 Books are to be marked during the lesson (where possible) to provide instant feedback and an opportunity for 
the children to act upon it. This will be seen through use of the marking and feedback policy (2017).  

 All corrections are to be done in green to show feedback has been acted upon. 

 
Assessment for Learning 

 Learning objectives and success criteria are to be taken from the Writing year group grid on the Emags. 

 Assessments are to be made against the learning objective and success criteria for the session. 

 All adults are to be involved in making assessment notes and gathering evidence on the ipad. 

 Teachers (or teaching assistants if instructed by the teacher) are to input assessment data on the same day 
as the teaching took place. 

 Children’s understanding of the learning objective and success criteria are to be assessed throughout the 
session, including self or peer assessment where appropriate.  

 Where possible, staff (teachers and teaching assistants) are to feed back to the children within the session, in 
line with the school’s Marking and Feedback policy (2017). 

 
 
Independent Writing 
 
Children are to plan and write the genre independently, using the skills practised during week 1.  
 
See Appendix 2 for guidance on what independent writing looks like (2017 teacher assessment external moderation: 
key stage 2 writing). 
 
 
Moderation 
 
Staff are to use the ‘End of the year’ checklists (for their year group) provided by A. Parry at RoSIS to moderate 
writing judgements based on independent writing. These are to be used throughout the year in moderation to identify 
gaps in understanding; however, they are to be used at the end of the year to assess whether the children have 
reached the expected standard for their year group. See Appendix 3 for an example checklist (Year 5). 
 
 
Role of teacher 

 To foster a love of Writing in their classrooms through planning and delivering engaging and interesting writing 
lessons that inspire children to want to write. 

 To ensure all children have the opportunity to work on the same objective (no fixed groupings); however, for 
those children with Special Education Needs it may be more prudent to plan a separate learning journey on 
occasions. 

 The teacher will be responsible for planning the series of lesson within the learning journey. 

 The teachers will work at pace within the learning journey, ensuring appropriate amount of teacher talk and 
pupil practise.  

 Teachers will plan for SPaG or genre- related extension activities for those who complete the task set prior to 
the end of the session. 

 Teachers will follow the school’s ‘Marking and Feedback’ policy (2017). 

 The teacher will make the overall decision on who will require same day intervention based on discussion with 
all adults, marking and children’s self-assessment. 

 Where same day intervention is required, this will be delivered by the teacher (on most occasions) during the 
afternoon activity.  

 Teachers will ensure assessments are carried out by all adults in the room and the Emags are updated 
accordingly. 

 To ensure the subject knowledge of the teaching assistants is appropriate for the skills being taught. 



 To celebrate writing through displays across school, sharing writing with parents, including photographed 
writing (unnamed) to be shared on Class Dojo for all parents to appreciate. 

 To use ICT effectively in lessons, including use of ipad apps (Pages, Comic life and puppet pals etc.).  
 
 
 
Role of teaching assistant 

 During teacher modelling, teaching assistants will identify children who may need further modelling. 

 They will ensure all children are on task. 

 They will offer support to children that they or the class teacher identify to be struggling and provide timely and 
incisive feedback (differentiation through support). 

 They will give instant feedback to the children through the implementation of the marking and feedback policy 
(2017) 

 They will make assessment notes, which they will feed back to the teacher when appropriate. 

 They will collect evidence (e.g. photographs, overhearing pupil discussion and recording it for input into the 
Emag). 

 They will add evidence to the Emag under the direction of the teacher.  

 There may be occasions where the teaching assistant will benefit from listening to the teacher input. In these 
situations they will make notes to support the children during their practice time. 

 
 
Subject knowledge- monitoring- CPD.  
Audit of writing termly. More informal drop-ins throughout year/term/week. Any areas identified for improvement- will 
be addressed efficiently and appropriate CPD put in place. Review of impact through follow up observations/audit. 
Strengths need to be shared and celebrated.  
 
Supports for Teachers 
All documentation listed below can be found on the Staff Site in 2017-2018 Planning- writing- policies and supportive 
documents. 
 

 How we teach Writing policy (2017) 

 Interim teacher assessment frameworks for KS1 and KS2. 

 KS1 and KS2 external moderation guidance for schools and local authorities. 

 End of KS1 and KS2 exemplification materials (working towards expected, working at expected and working 
at greater depth within expected). 

 End of Year Writing Assessment grids (for use in moderation)- EYFS - Y6 

 Progression papers for each genre type (including SPaG objectives)- EYFS – Y6 
 
Medium term and weekly planning, along with teacher-written example texts and modelled texts are to be saved on 
the staff site prior to the commencement of the genre.  

 MTP to be saved in 2017-2018Planning- Medium term planning- year group. 

 Genre planning and examples to be saved in 2017-2018Planning- Writing- year group, with the w/c and genre 
as the title. E.g. 4.9.17+11.9.17NCR. 

 
Useful websites: 
 

 spag.com 

 Testbase 

 Literacy shed 
 
The writing lead will support staff through: 
 

 Sharing good practice 

 Supporting teachers in their planning (long, medium and short term) 

 Monitoring the implementation of the policy 

 Providing timely and constructive CPD based on staff areas for improvement 

 Reading articles and reports that explain the most effective approaches to teaching Writing. 
 
To be reviewed annually. 
 
Next review July 2017. 
 
 
 



 
Appendix 1 

 

Short term planning format 

 

 

 Monday Tuesday Wednesday Thursday Friday 

w
/c

 1
3

.3
.1

7
 

LO: To edit and improve my 
writing. 

 
Children given 25 mins to edit and 

improve their independent 
‘America’ brochure from Friday 

based on KD marking comments. 
 

LO: Identify key grammar 
elements in a diary entry. 

 
Create SC together 

- Know who the audience 
is 

- Include modal verbs 

- Rhetorical questions 
- Include parenthesis 
- Include contractions 

LO: To plan a diary entry 
 

KD model planning a diary entry 
including SC (see yesterday). 

 
Children plan their own diary 

entry, using information gleaned 
from the story. 

 
SEN boys- supported by WT. 

Group plan. 
 

SEN girls- supported by LW. 
Group plan. 

 
Focus children- KD. 

Group plan. 

LO: To be aware of my reader 
as I write. 

 
SC: 

- Include modal verbs 
- Rhetorical questions 

- Include parenthesis 
- Include contractions 

 
CT model editing plans. 

Children edit their plans (adult 
support where appropriate) 

 
CT model writing the introduction 

to a diary. 
Children write theirs. 

 
CT model first part of diary entry. 

Children write theirs. 

LO: To be aware of my reader as I 
write. 

 
SC: 

- Include modal verbs 
- Rhetorical questions 

- Include parenthesis 
- Include contractions 

 
CT model editing and improving 

SPaG/TAP skills. 
Children edit their writing. 

 
CT model next part of diary entry. 

Children write theirs. 
 
 

LO: To be aware of my reader as I 
write. 

 
SC: 

- Include modal verbs 
- Rhetorical questions 

- Include parenthesis 
- Include contractions 

 
CT model editing and improving 

SPaG/TAP skills. 
Children edit their writing. 

 
CT model next part of diary entry. 

Children write theirs. 
 

CT model conclusion to a diary. 
Children write theirs. 

w
/c

 2
0

.0
3

.1
7
 

LO: To write a diary entry. 
 

Children 
 

SC: 
- Know who the audience 

is 
- Include modal verbs 
- Rhetorical questions 
- Include parenthesis 

- Include contractions 
 

Children plan their independent 
diary. 

 
Children write the first part of their 

diary entry. 
 
 
 
 

LO: To write a diary entry. 
 

SC: 
- Know who the 

audience is 
- Include modal verbs 

- Rhetorical questions 
- Include parenthesis 
- Include contractions 

 
CT model improving SPaG/TAP 

skills. 
Children edit the first part of 

their diary. 
 

Children write the next 
independent writing 

 

LO: To write a diary entry. 
 

SC: 
- Know who the audience 

is 
- Include modal verbs 

- Rhetorical questions 
- Include parenthesis 
- Include contractions 

 
CT model improving SPaG/TAP 

skills. 
Children edit the second part of 

their diary. 
 

Children write the final part of their 
diary. 

 

LO: To edit and improve my 
writing. 

 
CT model improving SPaG/TAP 

skills. 
 

Children given 15 – 20 mins to edit 
and improve their independent diary 

based on KD marking comments. 
 

LO: Identify expanded noun 
phrases. 

 
SPaG lesson- expanded noun 
phrases. SATs questions and 
identifying them in a character 

description. 
 

Children write expanded noun 
phrases linked to characters in 

story. 

LO: To write a character 
description. 

 
- Use expanded noun phrases to 

add detail. 
- Vary sentence openers. 

 
Brainstorm and plan as a class. Write 

initial sentence together before 
children writing a couple 

independently.  
 

Learning stop- share sentences under 
visualiser and edit and improve.  

 
Continue writing rest of the 

paragraph. 



Appendix 2 
 
2017 teacher assessment external moderation: key stage 2 writing 

 
5.1: Independent writing  
 
Writing is likely to be independent if it: 

  emerges from a quality text, topic, visit, or curriculum experience, in which pupils have had a range of opportunities 
to explore and discuss what is to be written about  

 enables pupils to apply their learning independently, possibly with an element of choice, for example writing from the 
perspective of a chosen character  

 has been independently edited and / or redrafted by the pupil. This may be in response to self, peer, or group 
evaluation  

 is produced by pupils who have independently drawn on classroom resources such as dictionaries, thesauruses, 
word banks, classroom displays, books or websites for support or ideas  

 is informed by clear learning objectives and limited success criteria which are not over detailed and do not over-aid 
pupils  
 
Writing is not independent if it has been:  

 modelled or heavily scaffolded  

 copied or paraphrased  

 supported by success criteria that are over-detailed and over-aids pupils  

 edited as a result of direct intervention by a teacher or other adult, for example where the pupil has been directed to 
change specific words for greater impact, or where incorrect or omitted punctuation has been indicated  

 produced with the support of electronic aids that automatically provide correct spelling, synonyms, punctuation, or 
predictive text 
  
New guidance from the head of the Standards and Testing Agency (STA) 
The STA, under the new leadership of Kathryn Liles-Taylor (who has replaced John McRoberts) uploaded a video 
which aims to address misconceptions about the moderation of writing. 
 
This video contained some new information about the use of ‘general comments to support re-editing’ which is slightly 
different from the information previously provided by John McRoberts which referred to comments being placed, ‘at  
the end of a piece or a large section of it.’ 
 

Kathryn states that, ‘…a comment on one line would provide too much support to a pupil to be presented as 
independent work but pupils’ responses to more generic comments may be counted as independent. For example, an 
adult might write, ’Check your spelling’ at the bottom of a piece of work or after a paragraph or block of text with no 
reference to any part of the text.’ 
 
Appendix 3 
 
An example End of Year Assessment grid for ‘working at the expected standard.’ (Year 5) 


